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ABSTRACT 



Field Based Training of Teachers of 
Early Chidlhood and Severely Handicapped Project 

This project addressed the need for training of quality 
personnel to teach early childhood handicapped (ECH) and severely 
handicapped (SH) children. Forty teachers were trained, 23 SH and 
17 ECH. An extensive innovative field-based program was 
established, with two components: (a) an early childhood special 
education component, which complemented an existing Masters degree 
program; and (b) a severely handicapped component, which 
complemented an existing credentials and Masters degree programs at 
California State University, Northridge (CSON) . 

The field-based program provided a full year of supervised 
practicum. The students were video-taped as they interacted with 
children in instructional contexts. The video-taping was used as a 
means (a) to provide coaching and feedback to students, (b) to 
establish self-monitoring skills by students to promote their 
professional development and attainment of competencies, and (c) to 
evaluate the extent to which students attained competence in each 
competency area. 

The evaluation design provides for objective quantifiable 
measures of the program's effectiveness in preparing quality 
personnel. Data was gathered to evaluate (a) competencies attained 
by students, (b) students', graduates', and employers' opinions of 
program effectiveness, (c) efficiency and effectiveness of the use 
of video-tapes, and (d) impact on handicapped children, in terms of 
the numbers and types of positions program graduates assume. The 
evaluation component also assessed the impact of the program on 
students, other programs in the community, and other programs 
within CSUN. Evaluation data indicate that the project was highly 
successful in preparing highly effective special education 
teachers, all of whom, are employed and who serve an estimated 
1,000 exceptional pupils per year. 
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FINAL REPCRT 
FIELD-BflSED TRAINING CP TEAC5ERS CF 
EARLY CSIUySDOD Al® SEVERELY HANDICAPPED 

June 1, 1983 to Decenber 31/ 1986 



Hie purpose of this project was to provide intensive training of teachers 
in early childhood and severely handic^jced classes v*io wish to meet State 
required credentials in their professiaial area and/cr to pursue Master Degree 
progranB offered at California State University, Northridge. To meet these 
objectives/ specific ccmpetencies related to these specialization areas were 
outlined and measures of attainment criteria defined. A series of courses 
designed to provide instruction in these areas were developed, submitted and 
proved at the Dhiversity level for inclusion in permanent curriculum 
offerings of California State Uiiversityr Northridge. These courses have been 
taught, including advanced clinical practicums which feature videotaping of 
the teachers of aspects of their program centering around the designated 
ccnpetencies • ' 

Evaluations were conducted of trainees' perc^ticans of the Project, 
emlcyers' ratings of trainees and assessment of the iircact of the Project. 
These data indicate the project was hi^ily successful. 

OTESPUj StMMARY OP GRANT ACTIVITIES 

Ihe Project activities accorolished in the period, June 1, 1983 to 
Dea=ir±)er 31, 1986 are suramairized below according to the three nsjor objectives 
of the grant. Each category is addressed in terms of its' subcotjonents. A 
chronological diart by major objectives may be found on page 26. 

Although the grant was s-^rded from June 1, 1986 through May 31, 1986, due 
to late notification it wai> not possible to recruit and begin training until 
Spring semester 1984. Permission to use grant carry-over funds for a no cost 
extension from June 1, 1986 through Decent)er 31, 1986 permitted the 
fulfillment of the original proposal objectives of providing to the 
greatestaxtent possible a full year of supervised practicum to the trainees. 



CBJECriVE I^: DSVELOPigiTr AND B^aS^^CN OF THE FIELD-BASED 

Cie goals of this objective inducing the establishment and utilization of 
the advisory board and the recruitment, selection and participation cf 
students were all net, with the exception that 40 students were trained rather 
than the 42 proposed. This cjccurred because two students who were recruited 
could not enter the program due to illness and it was too late to recruit 
replacenents. 

Oonponent 1: Alvisorv Board 

Bie meifcers of the Advisory Board were selected to the greatest extent 
possible to fulfill the roles and functions specified in the original 
prcpcsal. We were not successful in recruiting parents to becane msnbers of 
the Mvisory Board due to the large nunbers who are in full-tine enployment, 
or v*ose children reside in residential facilities in the ccninunity. However 
we were able to maintain contacts with parents of children in the Project 
through cur trainees who explained project objective?, training procedures and 
requested feedback. Manbers of the Advisory Board were in regular 
ocnmunication with the Project Director and Os-Director, throu^cut the 
project ther^y fulfilling their rdes. Three meetiiws were held during the 
course of the project (March 29,' 1984, January 6, 1986 and a Final Dinner 
meeting L-duding participating school principals on May 2, 1986). A neeting 
was scheduled on January 17, 198'5 but had to be cancelled (See A^^dix A) . 
Eiis reflects the change requested by the Project Directors to reduce fornial 
neetings to once a year since nore freoient nieetincs wculd have necessitated 
trainees to be released from classroctn responsibilities and/or evening classes 
at the University. Infernal contacts were maintained throughout the project 
by virtue of studert enrollment in the seminars conducted by the project 
Director and Co-Director. Students regularly gave feedback and made 
suggestions. 

The menbers of the Advisory Board for the entire period were: 

Dr. Venetta Whitaker, Coordinator of Curriculum and Instruction^ 
Division of ^jecial Education, Los Angeles Unified School 
District. 

Betty Hofflander, Principal, McBride School, Los Angeles Unified 
School District; formerly Coordinator of Severely Handicapped 
Programs, Division of Special Education. 
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Jane Waterhcuse, Principal, Pacific Blvd. School, Lcs Anceles Unified 
School District; formerly Cccrdinator of Staff Develooient, 
Division of Special Eiucation. 

Betty Brady, Professor, Department of Educational Psvdx>loay, 
California state University, Northridge 

Student Representatives for Year 1 were: 

Tanmy Zigler, Teacher of Multi-handicapoed students, Frauces Blend 
School, Los Angeles Unified School^bistrict, and Trainee in the 
Project. 

lori Scfaram-McCabe, Teacher of Early Childhood Handicapped Students, 
lokrantz School, Lcs Angeles Unified Sdiool Di:-trict, and Trainee 
in the Project. 

Susie Potter, Itacher of Early Childhood Eandicarced Students, Perez 
Special laucation Center, Los Angeles Unified School District and 
Trainee in the Project. 

Student Representatives for Year 2: 

lori Loven, Teacher of Early ChildhcxDd Handicaooed Students, Lokrantz 
Elementary School, Los Angeles Unified School District. 

Grant Shultz, Teacher of Early Childhood Handicapped Students, 

lokrantz Elenentary School, Los Angeles Unified School District. 

Student Representatives for Year 3: 

lori Loven, Teacher of Early Childhood Eandicaooed Students, Lokrantz 
Elementary School, Los Angeles Unified School District. 

Judith Shields, Teacher of Severely Eandicaooed Children, Oak Grove 
School, La Canada Unified School District 

Timothy Wegnan, Teacher of Severely Eandicanoed Children, New School 
for Child Development • Non-Public School. 

Ccnrcnent 2^ Student Recruitment and Selection 

Recruitment was advanced by several means. Each fall, the Project 
Director was put on the agenda for the Special Education Principal's meeting 
in the Lcs Angeles Unified Schccl District. The project gcals were described 
and the principals were requested to notify their teachers. The project 
Co-Directors visited several sciaools individually and spcke at the faculty 
meetings. Brochures were distributed vAienever possible (See Appendix B, Year 
II Continuation Prcpcsal and Progress Report; Appendix B, Year III 
Continuation and Progress Report). Phone calls were made to Special Education 
administrators of the La Canada Unified School District, Santa Mcnica School 
District, los Angeles Uhified School District, Oxnard School District, Burbank 
Unified School District and several of the non-public schools in the CSUN 
service zone. 



Lnten/iews were cx)ncuctsd with each candicare and selections were necs by 
cx)nsult£tions with the Co-Directors. 

Ebrty students were recruited, interviewed, selected and participated in 
the training; 23 in Severely HandiGapped and 17 in Early Childhood 
Handicapped. A total of 6 students did not conplete the entire year of 
training due to family energencies or illness and in one case because a school 
to vrtiidi sne was transferred did not permit videotaping. Pour of these are 
enrolled in classes Spring semester, 1987 at their own eroense to catplete the 
training. 

CBJECSV7Z II : ASSISTftNCE TO TRAINEES TO LMPR07E INSStCmCNAL SKF-T.? 

Hie goals of this objective which included the specification of 
instructional corpetencies, the develccraent and implementation of the 
curriculum, the videotaping of student caiietencies, and the develconent of a 
resource library for the students were all met. 

CotTDonent 1: Determination of Conpetencies 

Oitlinas of the ocnceteicies as specified in continuation prcpcsals and 
reports were e^^ded and refined (See Appendix D, Year U proposal and report 
and Appendix C, year III proposal and report). 

Cgnponent 2: Curriculum and Seminar Content 

Bie course proposals necessary to iinplement the seminars and curriculum 
were written, revised, submitted throcdi the various hierarchies of University 
Camiittees and approved for permanent inclusion in the eurrioilum ( topendix 
A, Continuation proposal and Year II rroort and Appendix D, Year III 
Continuation proposal and report) . The model developed proved so effective 
and so positively regarded by the students that three additional courses using 
the same fonnat for Learning Handicapped, Deaf and Physically Eandic^ped have 
been proposed and approved for inclusion in Departtent of Special Education, 
CSUN curriculum. 

Ccmpcnent 3; Implementaticn of Courses 

Bie courses were taught, student caipetencies verified and iitproved, 
and the videotape procedure was developed and inplemented and refined (See 
Continuation proposals and Year II reports), iv^elve seninars were held eadti 
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serrester in the early ciilc2hood course and in the severely h 

for six seiesters, amounting to 72 seninars each and totaling 144. in 

addition each trainee had a mininum of tvio individual planning and assessment 

appointments each senester. Attainment of caipetencies were measured tjy class 

assignments, by peer review and by instructor evaluaticxi and trainee self 

evaluation. 

In the Spring semester of 1984, 38 field sites were visited by media 
tedinicians 38 times and 82 taping sessiais were coipleted. In the Fall 
setester 1984, 49 field sites were visited and ?1 taping sessions recorded. 
In the Spring semester, 1985, 65 sites were visited and 91 things made. In 
the Fall semester, 1985, 79 sites were visited and 124 tcoings made. In the 
Spring semester, 1986, 50 sites were visited ard 83 tapings made. In the Fall 
semester, 1986, 36 sites were visited and 38 tapings made. Cie total nunber 
of site visits were 317, and V3 things were made during the duration of the 
entire project. The number of things rroresent an average of 10 tapings per 
student. The site visits were less frequent since often more than one trainee 
taught at a given school. 

Preliminary selection of several teaching tapes was made and a rough edit 
was coipleted for training and dissenination purposes. 

Csnpcnent 4; Resource library 

Bie establishment of a resource and mate-rial library has been accaiplished 
(See Appendix B) . Studmts during the course of the project regularly checked 
cut and used these resuurces. These materials are also available and used by 
other students in the iiPED Credential Programs and Masters Programs at CSUN 
and are of great value in assisting them to develop ccnpetencies inccrtant in 
serving handicapped children. 

CBJECTIVE III ; EVALCATICN OF FRQJBCT 

CotPcnent 1 : Evaluation Methodology and Criteria 

Bie original proposal orntained a detailed evaluation plan which consisted 
of several aspects reflecting different purposes. The major aspects of the 
evaluation plan are outlined in the Evaluation Overvie^v, Figure 1. 



Figure 1 



Evaluation Overview 



Target Area 



Criteria 



Measures/Sources 



£ffectiveness in 
pr^)aring quality 
teachers 



Effectiveness and 
efficiency of use 
of i^cogrsm rescxirces 



Number of oarpetencies 
attained by students 



Students' opinions of 
effectiveness of program 

CXiality of training and 
skill on each coipetency 



Brmlqyers' evaluation of 
graduates' coroetencies 



N\mtoer of site visits 
and videotapes made 



Coroetency Validation 
sheet; Description and 
EvaliTation of Videotape 
Form 

Questionnaire com- 
pleted by students 

Follov^ip question- 
naire mailed to 
graduates 

Questionnaire mailed 
to erplqyers of 
graduates 

Practicura instructors 
records 



Iirpact on handi- 
capped children 



Impact on students 
other programs in 
diversity and 
other institutions 
in conmunity 



Prcpcrtion of interim 
objectives achieved by 
students as a result 
of videotapes and 
conferences 

Number of graduates 
employed, types and 
locatic^ of positions, 
numbers of handicapped 
diildren served 

Percroticns of Advisory 
Garmittee and students 



Videotape conference 
and follow-up form 



Follcr^iro survey 
of graduates 



Advisory Coimittee 
discission; Questionnaire 
coroleted by students 
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Corocnent 2> gjmnarv of Data 

Data have been collected on each of the taiget areas oi tlined in the 
Evaluatia:; Overview. 

a) Effectiveness in Pre r . Quality Teachers 

]ttie nuntoer of ocnpetencie;^ attained by students vas evaluated in two ways. 
Oie Oocrpetency Validation Sheet was used to monitor progress and to plan an 
individualized program for each student. Ciis enabled each student to meet 
all of the specified coroetencies over the course of two semesters in the 
program. In addition, the "Description and Evaluation of Video-tapes" forms 
cxxipleted by students were analyzed to ^*dentify the ocnpetaicies vMdi were 
documented on the videotapes. The number of students vAao docuirented each 
cxxroetency is shewn in Tables 1 and 2. Ihose ccqpetencies related to working 
with parmtS/ interpersonal relations and managanent of stress are not 
included/ as they were rarely shewn oi the ta)es. In the BCH oonponent/ a 
mean of 3.47 competencies was docunented by each student with a range of 1 to 
7 ccapetencies. In the SS corponent, students documented a msan of 3.73 
ccnpetencies with a range ol 1 to 7. 

Ciere are several reasons \*y most students did not document all 
ccnpetencies on tape: First/ sane students spent only one semester in 
the program/ or only one semester in each ocrtconent/ and although they worked 
on each ccnpetency/ did not have time to document each conpetency. Second/ 
most students entered the program with sane ooipetencies already mastered and 
they concentrated cn iaproving their skills in other cotpetency areas. This 
is especially evident in the documantation of ccnpetency #4 in the ECH 
coipcnent ("devise appropriate early childhood develcpnental activities"). 
Most students entered with more badcground and training in Special Education 
and so concentrated less on ovijnetencies such as #2 (developing individualized 
intervention programs) and #7 (task analysis). 

Students * cpinions of effectiveness of the program . The students' 
comtnents from the ccen-ended porticxi of the questionaire are summarized in 
/^jpendix C. Frequently listed benefits of videotaping were that it enabled 
students to critique and inprove their own teaching/ and that it enabled th^em 
to view their a.a classroons and students/ and to make observations which Liiey 
could not make themselves. A variety of conments on how the use of videotapes 
can be inproved is included in Appendix C; these were ur^ to modify the 



program in subsequent senester-.. Also included in Aroendix C are student 
ocmnents on the major benefits v ' the project as a v^le. Frequently listed 
benefits wjre that the project belt "> students to iirprove their own teaching 
skills and the opportunity to work with others. Students also listed various 
ways the project could be iiiproved. 

Graduates' ratings of quality of training and own skill on each 
oonpetencv. in the ^ring 1987, after caipletion of the project, a Fv>llow-Up 
SurvQ' was mailed to each graduate. As part of the Etollow-Op Sun, y, 
graduates rated the quality of training provided by the project and their own 
level of skill on each corpetency. Ten graduates of the ECH catcxsnent and 
seventeen graduates of the SH ccnpcnent returned this portion of the survey. 
A3 shown in Tables 4 and 5, students in both competencies rated the quality of 
training on all ccnpetencies above 4.0 (on a 5 point scale). Mean ratings of 
"own skill" ranged fron 3.80 to 4.52 for the ECH ccrtponent and from 4.07 to 
4.92 for the SH ocnponent. 
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Table 1 



^*^nfc€r of Students in Qroxnent vmo DocunBntea Attainment of 
Eadi Conpetency on yTdeocape 



Number of Percentage of 
Ccopetency Students Students 



1. Use and interi et assessment 7 41.17 
instrunents and techniques. 

2. Design and carry out individualized 5 29.41 
intervention programs. 

3. Design and organize ^prcpriate 7 41.17 
learning environments. 

4. Devise appropriate early childhood 14 82.35 
developtnental activities. 

5. Provide opportunities for choice, 11 64.71 
prcblen solving and responsibility 

for learning on the jart of the young 
child. 

6. Skill in teaching strategies, handling 10 58.82 
techniques and develcptnental activities. 

7. Perform task analysis and use it in 5 29.41 
the learning environment. 



Table 2 



tto±>er of Students in S Canpcnent who Docmnented Attainnent of 
Esich Ccnpetency can vrdeotaoe, 



Conpetency 



Nur±>er of 
Students 



Percentage 
Students 



DEMCNSTRATET AHILnY TO: 

1) tfee and interpret assessment 12 
instruments and technigies. 

2) Design and carry out individualized 7 
intervention programs, 

3) Evaluate and document «tudent 4 
objectives, 

4) Conduct a behavioral analysis. 7 

5) Plan and use appropriate b^^vior 12 
managenent tedTniqoes and document 

student progress. " 

6) Ose systematic instruction technology 11 
in irolenentation of targeted 

objectives, 

7) Design and organize a^rcpriate 12 
learning environments^ 

8) Integrate physical, occupational 13 
and speed! language therapy (oral 

and nonoral) into cLassrccm settings, 

9) Develop functional skills including 19 
social interaction, leisure, self help 

and vccaticnal. 



46,15 

26.92 

15,38 

26.92 
46.15 

42.31 

46.15 
50.00 

73.08 
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Table 3 

Student Ratings of the Value of Each Aspect of the Procran 



Aspect *Mean Rating 




Percentage of Students 
Who Selected As 






SH 


ftost 
Valuable 


Second Most 
Valuable 


1) Discussing videot^ies 
with course instructor. 


4.9 


4.7 


22.7% 


14.3% 


2) Discussing vicaotapes 
with other students. 


4.7 


4.6 


4.5% 


33.3% 


3) Viewing videotapes 
of other students. 


4.7 


4.4 


9.1% 


33.3% 


4) Viewing your own 
videotapes- 


4.5 


4.7 


63.4% 


14.3% 


5) Access to resources 
such as assessment and 


4.2 


3.5 


O.O'i 


0.0% 



curriculum naterials 
and research reports. 



* Ratings on a scale of 1-5, with 1 = not at all valuable 
a^d 5 = extreniely valuable. 



lEH - Early Childhood Handicapped Subcoroonent 
SH - Severely Handicapped Subcatpcnent ' 
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Table 4 



Mean Ratings of Oiality of Training and Om Skill Level of Cartpetencies bv 
Stucents m Early QiilGhood Handicapped Subcaiponent: ' " 



Extent of Own 
Ccxrpetency Training Skill 



1) Use and interpret instruments and 4,08 3,80 
techniques. 

2) Design and carry out irdividualized 4,31 4.33 
intervention programs. 

3) Identify the family's needs as well as 4.45 4.03 
the coranunity's responses to the young 

child and femily including knowledge of 
conmunity resources* 

4) Design and organize ^rcpriate learning 4,70 4,50 
environments. 

5) Devise appropriate early childhood 4,18 4,10 
developmental activities. 

6) Provide opportunities for choice problem 4.27 4.17 
solving and responsibility for learning 

on the part of tha young child. 

7) Skill in teaciiing strategies, handling 4.18 4.22 
techniques and developmental activities 

vAiich capitalize on the strengths of the 
handicapped diilJ and minimize develop- 
mental limitations. 

8) Perform task analysis and use it in the 4.28 3.92 
learning environment. 

9) Assist parents to promote development 4.01 3.99 
of the child. 

10) Ccnniunicate with parents the lEP 4.42 4.52 
process f confidentiality requiraients, 

due process procedures and their 
responsibilities as advocates for 
their diildren. 

11) Personal qualities considered to be 4.37 4.37 
conducive to effective functioning 

in the teacher role. 

* In a 1-5 scale with 1 = not iirportant or not skilled 
and 5 = very inportant or very skilled. 
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Table 5 



Mean Ratines of Quality cf Training and Own Skill l/svel 

of CoTDetencies bv S t^jcents in Severely Handicapped Subconponent 



OOMPSTENOr Extent of 

Training Skill 



DEMONSTRATES ABILITY TO: 

1) Use and interpret assessment 4,51 4.28 
instruments and techniques. 

2) Design and carry out individualized 4.87 4,63 
intervention programs. 



3) Evaluate and document student 4.92 
objectives o 



4. 87 



4) Conduct a behavioral analysis. 4.87 4.49 

5) Plan and use appropriate b^vior 4.40 4.74 
management techniques and document 

student progress. 

6) Ose systematic instruction technology 4.20 4.54 
in inplementaticn of targeted objectives. 

7) Design and orgardze appropriate learning 4.79 4.68 
environments. 

8) Integrate physical, occupational arv3 4.70 4.55 
speed! language therapy (oral and nonoral) 

into classroom settings. 

9) Develop functional sicills including social 4.62 4.S2 
interaction, leisure, self help and 

vocational. 

10) Assist parents or surrogate caretakers 4.18 4.18 
to promote student development. 

11) Interact w:th professionals and other 4.86 4.76 
personnel to achieve student and program 

objectives. 

12) Inplement stress ceding strategies. 4.36 4.07 

* C3n a scale of 1-5, vlth 1 = not Li^nrtant or not skilled 
and 5 = very iirporiant or very skilled. 
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Principals ' ratings ^ graduates ' proficiency . At the end of eacSi 
stanester, a brief rating form was sent to each principal in the participating 
schools. Ihe principals were asked to rate eadi student vton they stpervised 
on each of the ccnpetency areas (the corpetencies were scrae^t condensed to 
make this a brief task for the principals) . The principals were asked to 
refrain from identifying thenselves, their schools or the students in their 
replies. Each student was also asked to give his or her caisent for the 
ratings before the letters and rating forms were mailed to the principals. 

^he results of the principals' ratings are shown in Tabl'-s 6 and 7. The 
mean ratings range from 3.38 to 4.57 on a 1 to 5 scale, indicating that the 
principals evaluated our graduates proficiency very hi^y. This is 
especially significant in light of the fact that many of the graduates were 
energency credentialled teachers vbo had little or no training prior to their 
participation in this project. The principals' coranents, located in Afpendix 
D, were quite positive, referring to the training program as "outstanding" and 
excellent" . 

The principals' ratings were soma^t higher for the ECH graduates than 
for the SH graduates. This may be explained by several factors. Oie majority 
of ECH graduates were MA students who already had credentials and sctne 
experience. Most of the SH graduates were credential students v*vo were 
working on energency or intern credentials with little or no prfparatiax or 
experience. Moreover, many of the SH graduates worked with the acst severely 
handicapped (referred to as "Develcptentally Handicapped" by the sdiool 
district) v*io are mostly nonverbal, nonambulatory and profoundly retarded. To 
demonstrate oonroetency working with these children is often a difficult task 
for even nore e.^rienced teachers and this may be reflected in the 
principals' ratings. 
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Table 6 

Mean Principa ls* Ratings cf ^ Project Graduates' Proficiency 



aDMPETENar area ~~ MEAN RATING 



1) Assessment (formal and infonnal) 4.05 



2) Planniijg individualized intervention 4.48 
prograns. 



3) Design and organization of the learning 4.38 
environment. 



4) Design of early childhood developiiental 4,35 
activities. 



5) .Performance and use of task analysis. 4.33 

6) Ccmnunication and assistance to parents. 4.37 



* Qi a scale of 1 to 5 with 1 = not at all proficient 
and 5 = extremely proficient. 
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teble 7 

Mean Principals ' Ratines of SE Project Graduates ' Proficiency 
a^JPETEMOr ASEA HEaN RATING 



1) Assessment. 3,57 

2) Planning integrated interventioi. 3.57 

3) Nonverbal and verbal language development. 3.38 

4) DevelpoDnent of functional skills. 4.57 



5) Integration of jAysical ther^y and 4.00 
cccupaticnal therapy into the dassrocm 
setting. 



6) CcTTOunication/assistance to parents. 3.86 

7) Behavior Management. 3.7I 



* On a scale of 1 to 5 with 1 = not at all proficient 
and 5 = extremely proficient. 
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b) Effectiveness and Efficiency of tee of Procran Resources 
To monitor the effectiveness and efficiency of the use of videotaming, a 
form was developed and used for each videotape. A sairole of this form is 
included in Appendix C. On the majority of the forms, recamendations for 
follcw-up were specified and carried out. 

An additional measure of efficiency was included in the Questionaire 
oottpleted by the students at the end of the Spring 1986 seitester. As shown in 
Table 8, the majority of the students (54%) reported owning a VCR, and many 
(43%) were influenced by the project in their decision to purchase one. The 
students reported viewing each tape a mean of 3.86 times outside of class, 
with the greatest nuirber viewed at school (92%) followed by the students' 
hemes (69%). 

Diese data indicate that VCR equipment ^.s widely available in public 
schools and in the hemes of cur students, thus allowing ready access for the 
review of tapes by the students. Informal impressions of both the instructors 
and the students (as well as common sense) suggest that the videotapes are 
used most effectively when they are viewed several times by the students 
outside the class. 



17 

23 



Table 8 



Surmary of Student Responses Regarding Ownership and Use of 
Videotape Bjuigment, 



Questionaire Item Student Responses 



Percentage own a VCR 54% 

Project influenced decision to buy VCR 43% 

Mean Number of times viewed each tape 3.86 
outside class. 

Percentage v*o viewed video-tapes: 

At School 92% 

At Heme 69% 

At a Friends or Relatives Home 23% 

At the CSUN Library * 8% 

Percentage v*o plan to continue videotaping 69% 
after the Project has ended. 
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c) Jincact on Esncicapped Children 

To obtain accurate data on the numbers and characteristics of pupils 
served by project graduates, a follow-15) survey was mailed to the graduates in 
Spring 1987, following coipletion of the project. A total of 40 surveys were 
nailed and 27 were returned. Two additional students were interviewed by 
telephone and data on another was obtained f rem a separate survey conducted in 
class the sane semester, therefore data are available on a total of 30 of the 
40 project graduates. 

Ihe positions held by graduates are shown in Table 9, and the nunber-? and 
characteristics of pcpils served by project graduates are summarized in liable 
10. OSie graduates are divided into three groups: those v*io participated in 
the BCH oarpcnent, those who participated in the SH ocnponent and those who 
participated in both ccnponents (one semester eadi). 

As shown in Table 9, all of the graduates reported being eiployed in 
Special Education positions. •••Most (23 qr 76.7%) are enployed as teachers in 
self-contained classrocros. 

The graduates who returned the surveys serve a total of 722 pupils this 
school year aloie. As data are available on only 30 or 75% of the graduates, 
it may be projected that our graduates actually serve closer to 950 pupils per 
year. 

Cie grade levels served by project graduates are shown in Table 10. The 
najority of graduates serving chUdren at the infant and preschool levels were 
in the ECH coi^onent for at least one semester. Most graduates of the SH 
©.■itpcnent serve students at the Junior and Senior Hi^ levels. 

All graduates reported serving a variety of handic^s, with the largest 
nunfcer (20) serving nultiply handicapped pupils. 

All graduates report serving pupils vho are ment>ers of minority groups. 
An equal number (28 or 93%) report serving both Caucasian and i'dspanic Pupils. 
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Table 9 



Positions Eeld Graduates 



Positioi 



Teacher, Self-Contained Classrocm 



Teacher, Departmentalized 



Adapted PE Teadier 



Resource Specialist Teacher 



Teacher Aide 



'Xtotal 



Number of Graduates 
ECH S2 Both Total 



15 



23 



16 



30 



20 

26 



!I^e 10 

^^^-s aSl Q^acteristics of Pupils Served Gradiates 



Pupil Characteristics 



Caipaient(s) of Graduates 



ECH SH 
(n=7) (n=17) 



Fnth Ototal 
(n=6) (n=30) 



lijTber of Pi5)ils Served 


108 


279 


335 


722 


Mean 


15.42 


16.41 


55.80 


24.07 


Bange 




6-40 


6-109 


6-109 


Grade Level 










Infant - Preschool 




1 

X 






Eleraentary 




0 


0 


15 


Jxmior High 




o 
o 


A 


11 


Senior High 


1 




1 

X 


IJ 


Post-Sec/Adult 




J 


U 


3 


* Exceptionalities 










Noncategorical 


3 


1 


3 


7 


Autistic 


2 


6 


5 


13 


Multiply Handicapped 


4 


13 


3 


20 


Visually Handicapped 


1 


4 


2 


7 


1MR 


5 


5 


3 


13 


Ea/LD 


2 


5 


3 


10 


Speedi/Iianguage 


2 


3 


3 


8 


CH 


1 


6 


3 


10 


SED 


0 


2 


0 


2 
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Table 10 (ccr.tinued) 



Ccr?onent(s) of Graduates 

Pupil Qiaracterr.stics BCH SH Both Ttotal 

(n=7) (n=17) (n=6) (n=30) 



Ethnicj.ties 



White 


6 


16 


6 


28 


Black 


2 


10 


5 


17 


Hispanic 


6 


16 


6 


28 


Asian 


3 


10 


3 


16 


Native Ansrican 


1 


2 


2 


5 



* Data reflect numbers of graduates who serve each 
exceptionality and ethnicity; not nuirbers of pijpils. 
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d) Igsect on Students r Other Prcqrams in University and Other 
Institutions in Ccmnunitv . 

Several veys the program affected students were assessed thrcu^ the 
questionnaire included in Appendix E. The results are shawn in liable 11, 
vAiich indicates that the program provided inportant incentives for students to 
pursue their professional developnent. Hie data are also significant in that 
seven of the forty students (17.5%) are members of minority groups. 

In the follow-15) survey conducted after catpleticxi of the project, the 
graduates were asked whether they had oonpleted their Credentials or Masters 
degrees. OWelve graduates r^rted hcving ccnpleted their credentials and 
eight reported having oonpleted their Master's degrees. It is not surprising 
that many project graduates had not yet oonpleted their degrees or 
credentials, as all were part-time students taking only 3-6 units per 
senester vdiile teaching full-time. 

a:^ie 11 

^"Pact of the Pr ogram oi Students: Percentage of Students Affected 



, Percentage of Students 

WaXS PRCG?AM BCH SH 

AFEECTED STODENTS Subccnponent Subccnponen t 

1) Ohe project provided financial assistance 60% 50% 
needed to begin a credential program. 

2) Ohe project provided financial assistance 40% 0% 
noeded to begin a Master's program. 

3) Ohe financial assistance provided by the 40% 38% 
project was an incentive to begin a 

credaitial program. 

4) !Ihe financial assistance provided by the 40% 25% 
project was an incentive to begin a 

Master's degree. 

5) Ttie cxsportunity for professional 40% 50% 
iitprcvement provided by the project 

vas an incentive to begin a credential 
program. 

6) Ttie opportunity iloz professional 40% 25% 
iitprovement provided- by the project 

was an incentive to begin a Master's 
program. 
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3he Aivisory Canmittee, v*iich was aarocsed of school district 
aaninistrators, students in the project, and parents of handicapped children, 
felt that the project was very beneficial in tents of iitproving the 
ccnpetencies of students. Moreover, they felt that a najor benefit was 
iitproved self-confidence vAidi resulted from increased caroetency as well as 
frcra the sijpport received for dassnates and the instructors in class. 

The project has affected other programs in the D^artment of Special 
Education. Mvanced Clinical Practicum courses using videot^jes for 
supervision are now required in all cpticsis of the M.A. Degree in ^jecial 
Education, ihis mode of si^jervison has been adopted also for the Special 
Education Intern Credential Program co-sponsored by Los Angeles ttiif ied School 
District (lADSD) . Tbe model has also been adopted for inservice educaticaa by 
seme schools within LADSD. 



CEJECriVE IV: DISSr IMVnCN ACTIVITIES 

In the continuation proposal. Year 3 of the project, several training 
utilization plans were outlined. Vfe have identified these plans as Objective 
IV. 

One group of plans involved dissemination of the project. This was 
acoatplished by presentations at local, state, and national oonferencej, to 
districts and at the university. 

Bie following presentations were made (See Appendix D) : 

"Effective Models of Teaching Severely Handicatxjed Children." 
Presented by Dr. Ann Bisno. CSON School of Education, 
What's Right With Education - A Conference, May 4, 1985. 
CSU. Northridge. 

"Individualizing and luting Ccnpetencies in Training Teachers 

to Work with Severely Handicapped Pupils." Presented by 

Dr. Ann Bisno. The First Conference on Excellence in Education 

of Individuals Who Are Exceptional, Seattle University. October, 1985. 

"Teadier Catpetency Developraaat Through the Ctee of Videotapes." 
Presented by Dr. Ann Bisno and Dr. Claire Cavallaro. 
Ei^th Annual Conference Teacher Education Division, Council for 
Exceptional Children, November 14-16, 3^85, Alexandria, Virginia. 

"Helping Teachers Achieve State-of-the-Art Ccnpetencies." 
Presented by Dr. Ann Bisno. 12th Annual TASH Conference 
Families and Friends, Deceirber 5-7, 1985, Boston. 
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Video Presentation by Dr* Ann Bisno. Caraiunity Advisory 
Ccsrmittee for Stoecial iflucation/ Wednesday/ March 19, 1986 • 
Los Angeles, CH. 

•*The Developnent of State-of-the-Art Teaching CcnDetencies in 
Instructional Settings Presented by Dr. Ann Bisno. 
Ttie CBC 64th Annual Convention/ March 31 - April 4, 1986, 
New Orleans, Louisiana. 

Presentatioi by Dr. Claire Cavallaro and Dr. Ann Bisno. 
TED Meeting in Washington D.C., Novanber 1987, 

A prelijninary draft of a manuscript describing the project has been made 
in preparatiai for submission for publication. 

Oar videot25)e clinical practicum courses will continue to be offered and 
expansion of the course format has been extended to the area of learning 
handicapped, the deaf and physically handicapped. These have been approved by 
the Oniversiqr and are a permanent part of CSON's Department of Special 
Education's curriculum offering. 




TIMS LINE CEaST DEIAILIigS TEE iUTCMrLISHMENT CF 
PSQJBCT CBJBCTIVES AND ACTIvSlES 
June If 1983 to DeceriDer 31^ 1986 
(including periods of no ccst extension June 1, 1986 
to December 31, 1986) 



OBJHITIVE 1 



Development & Inplerentation 
of Field-Based Program 
1* i^dvisory Board 

1.1 Selection of Maibers 
1*2 Assist in Identi^ng 
Field Sites 

1.3 Assist in Student 
Recruitment 

1.4 Participate in Evaluaticn 

1.5 Liaison with School 
District and Cjonmunity 

2. Student Recruitirent 

3* Student Selection 

4. Establishment and Inplenenta- 
tion of Videotape Procedures 



Permanent professional member selected 9/83 - 1/84. 
Student me±>ers yearly* 

Begun September 1983. Ccrrpieted Sunmer^ 1986. 
Begun October, 1983. Conpleted Sunmer, 1986. 

Osopleted eadi semester of project. 
Ongoing throughout project. 

Oigoing throughout project; ccmnleted last senester ^£ 
project. 

Origoing throughout project; canoLeted last semester of 
project. 

Established Fall semester 1983. Ilnplenented & refined 
ongoing fron spring senester;' 1984* 



OBJECTIVE 2 



Assist Students to Irplement 
Instructiaial Skills 

1. Expanded Outline cf 
Specific Ccnpetencies 

2. Inplementation of Dorriculum 
and Seminar Content 

2.1 Develqpnent of Cdurse 
Content 

2.2 University Approval 

2.3 Teadi Seminars 

2.31 Assessment of 
Student Cctipetencies 

2.32 Student Skill 
Development 

3. Develcpment of Resource and 
Material Library 

3.1 Advisory Board 

3.2 Research and Material 
Collection 

3.3 Development of Teaching 
Taoes 



Begun, Summer 1983 , coipleted June 1986 

Begun Septenb. 1983, conpleted May, 1986 
Begun August , 1983 , comleted November, 1985 
Each semester from Spring 1984 to Fall 1986 

E^ch semester Spring 1984 to Fall 1986 

Eadi semester Spring 1984 to Fall 1986 

Each semester Spring 1984 to Fall 1986 
E&di semester Spring 1984 to Fall 1986 
E^di semester Spring 1984 to Fall 1986 



OBJECTjLVS 3 



Evaluation cf Program 

!• Develcxnent of Instmzients 

2 . Aoninis trat ion 

2.1 Students 

2.2 Advisory Board 

2.3 Graduates and Employees 

3. Analysis 

4. Revision of Caroonents of 
Project 

OBJK:riVK 4 

!• Dissenination Activit5.es 



Sumner/ 1983 

E^cii semester Spring 1984 to Fall 1986 - Etollov-15) 
Spring 1987 

Each semester Spring 1984 to Fall 1986 - FOllow-im 
S5pring 1987 

I^ch semester Spring 1984 to Fall 1986 - FOllow-uo 
^ring 1987 

Each semester Spring 1984 to Fall 1986 - Follow-im 
Spring 1987 

Objective 4 added February 1985 



"Effective Models cf Teaching Severely Handicapped 
C2uldren." Presented by Dr. Ann Bisno. CSDN School of 
Education, What's Ri^t With Educaticai - A Ccxiference, 
May 4, 1985. CSJ, Northridge. 

"Individualizing and Updating Coqpetencies in Training 
Teachers to Wbrk with Severely Handicapped Pupils. " 
Presented by Dr. Ann Bisno. Cie First Ccaiference on 
Bccellence in Education of Individuals Who Are 
Exceptional, Seattle University. October, 1985. 

"Teacher Cdtrpetency Development Through the USe of 
Videotapes." Presented by Dr. Ann Bisno and Dr. Claire 
Cavallaro. Ei^th Annual Conference Teacher Educatiai 
Divisic^/ Council for Exceptional Childrei/ Novenber 
14-16/ 1985, Alexandria, Virginia. 

"Helping Teachers Achieve State-of-the-Art 
Ccsipetencies.", Presented by Dr. Ann Bisno. 12th Annual 
TASa Caiference Families and Friends, Decraber 5-7, 
1985, Boston. 



Video PresentatiOT by Dr. Ann Bisno. Ccmnunity Advisory 
Ccnmittee for Special Education, Wednesday, March 19, 
1986. Los Angeles, CA. 

"The Development of State-of -the-Art Teaching 
Ccnpetencies in Instructional Settings." Presented by 
Dr. Ann Bisno. The CEC 64th Annual Conventiai, March 31 
to April 4, 1986, New Orleans, Louisiana. 

Presentation by Dr. Claire Cavallaro and Dr. Ann Bisno. 
. ^ ^ TED Meeting in Washington D.C., Noventoer 1987. 

2. Draft of article for Suraner 1985 through Fall 1986 

publication 
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APPENDIX A 



J1EETIN3 OF EE PDVISCSCI BCftRD OF THE FIELD-BASED 
TRMNING OF TEACHESS OF EARL'/ CEnDHXD 
AND SSTESELy EANDICAPPHD GRANT 



Place: Ann Bisno's Hone 
Time: 7:00 a.m. 

1. Breakfast 

2. Review of Project Goals 

3. Review of Coicetencies 

4. Progress to Date 

5. Suggestions 
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MT-^UTES OP MEaJING CF THE AEVISCRY BOARD CF TEE 
FIELD BASED TRAINING CF TEACHERS CP EARLY CHIIIHXD 
AND SEVERELY HANDICAPPED GEANT 

Ohursday, Mardi 29, 1984 7:00 a.m. 



Attended by: Claire Cavallaro 
Ann R. Bisno 

Betty Hoff lander, Prir-:ipal, McSride School 
Jane Waterhouse, Principal Pacific Blvd School 
Vanetta Whitaker, lADSD, Division of Special Education 
lori Schram, Trainee 
Susie Potter, Trainee 

Ihe Advisory Board members were welcaned and given an abstract of 
the Project and the ccopetencies. Meeting participants reviewed than 
and asked specific questions. Project Coordinators informed than of 
the nun±>er of trainees in the Project, their classroom teaching 
assignments and the sdiools in vrtiich they teach, the organization of 
the videot^ing, responsibilities of the trainees and individual and 
group needs. Trainees discussed their iitpressions. School District 
administrators agreed that the goals of this Project: were not only 
more ambitious than other projects in the District but would have 
significantly greater benefits. They again reiterated their offer of 
assistance. 
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January 2, 1985 



<to Mvisory Board> 



I*d like to express oar appreciation to you for serving on the Advisory 
Board of the Field Based Training of Teachers of I^rly Childhood and 
Severely Handicajped project. 

Qir next Advisory Board meeting will be held on Ciursday/ January 17, 1985 
at 4:00 p.m. Ihis is to enable scroe of the trainees to atttsnd. Vfe really 
c^preciate your participation. 

Place: Ann Eisno's Hcne - 9035 Shoreham Drive/ Los Angeles, CA 90069. 

Please confirm with Nancy, our secretary at (818) 717-5088, or Ann at (213) 
275-0589 (heme, or (818) 885-2596 (office). 

Sincerely, 



Ann R. Bisno 
Project Co-Director 



Claire Cavallaro 
Project Co-Director 
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MEBTHC OF THE ADVISORY BQfiRD OF IHE 
PIEID BASED TRAININS CP TErJCHERS CP EARLY CHIIDaXD 
AID SETBEIELY EAIDICAPEED ERQIEET 



Place: Ann Bisno's Htxne 

Day: Thursday, January 9, 1986 

Time: 7:30 a.nu 



1. Welcxxne 

2. Breakfast 

3. Review of Project 

a) Description 

b) Evaluation 

4. Saziple Tapes 

5. Feedback and Suggestions 
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KENOTES OF liEETING CSF AEWISOEIY BOARD 



Thursday r January 9, 1986 7:30 a.m. 



Attended by: Dr. Vanetta Whitaker 
Ms. Jane Waterhouse 
Mr. Vic Signorelli 
Ms. Lori Loven 
Mr. Timothy Wegman 
Dr. Claire Cavallaro 
Dr. Ann Bisno 

Bie objectives cf the project were reviewed followed by a 
presentatiai of the evaliiation data by Dr. Cavallaro. The students 
ccmnented about how they finally had the OEportunity to objectify 
their teaching and their interactions with the piroils. Dieir major 
concern with the project centered around the difficulties of 
scheduling the taring. 

Saitple t^pes were shown. 

Dr. Whitaker r Ms. Waterhouse and Mr. Signorelli ccmmented on the 
development in teadier corpetencies as evidenced by the tapes. Dr. 
Bisno vas invited to present the tapes and e^qolain the project ot the 
lADSD Divisicai of Special Education ccmnunity advisory committee. 
The project advisory committee suggested that the tapes be edited and 
used for teadier training. 

Bie meeting adjourned at 10:00 a.m. 



WE'RE HAVING A PARTY!! 



For All The Students In Our Project 



"Ihe Field-Based Training of Teachers of Early Childhood 
and Severely EandicaEped" Grant is alnost over. 



Join Us For A Potluck Dinn 

At Ann Bisno's Home 
ON 

Friday, May 2, 1986 



We'd love to see you! 

Yours, Ann Bisno, and Claire Cavallaro 

Map Ehclcsed. 

Please car pool, if possible as parking is tight. 
Please fill cut and return enclosed potluck form. 
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Minutes of Dinner M&sting 
Friday, May 2, 1986 6:00 p.m. 

Atteidcd by: Midiael Monagan 
John Adair 
Bonnie Widdes 
Jeri Kozonis 
Valerie Brdcke 
Bob Shaw 
Lori Loven 
Marjorie Huserick 
Aggie tetichecdiia 
Timothy ffegnan 
Ron Snyder aid wife 

Vanetta Wdtaker/ Director of Curriculum 

and Instruction, LflUSD 

Teresa Hbriudii 

Jane Waterhouse 

Arpie Cherdiian 

Robert Williams 

Freddie Brown 

Brenda 13iones 

Nancy and Joe CamiUeri 

Carrie Gonzalo 

Alan Clibum 

Claire Cavallaro 

Ann ^isno 

Informal discussions concerning the project were ongoing. Gai^xLe 
tapes were sftown and cotinented on. Regret was voiced that the project 
was nearly over. Many of the participants indicated plans to continue 
videot^ing themselves and critiqueinq 
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APPENDIX B 



I^DEX OF BIBLIOGRAPHIC fftTERIAL FCR 
FIELD-BASED TRAINING CF TEROIERS OF 
EARLY CHIIiaXD AND SEVBEIELY HA^DICAPPED PROJECT 
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^^dams, G. L. Oonprehensive Test of Adaptive Behavior , Coluntous: 
Charles E. Merrill Publishing Co., 1984. This program has a 
cotplete set of materials consisting of the following: 

1) Technical Manual. 

2) Test Manual. 

3) Parent Guardian Survey. 

4) Record Form. 

Anastasiow, N. J.^ Frankenburg, W. K., and A. W. Fandal. Identifying 
the Developtentally Delayed Child . Baltiirore: University Park 
Press f 1982. 

Anema, D. Sharing an j^rtment . Hayward: Janus Book Publishers, 
1981. ~ 

Axelrod, P., and Elkind, D. (Eds.). Stress and Its Effects on 

Learning. Topics in Learning and Learning Disabilities, 3(2), 
1983. ' ~ ^ 

Ayllon, T., and McKittrick, S. M. Hew to Set Uq^ A Token Eoonorny . 
Lawrence, KS: H & H Enterprises, Inc., 1982* 

Azrin, N. H. , and Besalel, V. A. How to Use Overcorrection (for 
Misbehaviors and Errors) . Lawrence, KS: H & H Enterprii^, 
Inc.. 1980. 

Azrin, N. H. , and Besalel . V. A. How ^ Use Postitive Practice . 
Lawrence, KS: H & H Ehterprises, Inc., 1981. 

Baer, D. M. How To Plan for Generalization . Lawrence, KS: H & H 
Enterprises, Inc.. 1981. 

BagnatOr S. J., and Neisworth, J. T. Linking Developmental Assessrtent 
and Curricula ; Prescriptions for Early Intervention . Rockville, 
MD: Aspen Systems Corp.. 1981. 

Bailey. D. , et al. Learning Activities for the Young Child . Ch^l 
Hill, NC: Lincoln Center, Ch^l Hill Training Outreach Project 
(A. R. Sanford, Director). 

Bailey, D. B. Jr., and Wblery, M. Teaching Infants and Preschoolers 
with Handicaps . Columbus: Charles E. Merrill Pub. Co., 1984. 

Baker, B. L. , Brightman, A. J., and Blacher, J. B. Play Skills . 
Chanpaign: Research Press, 1983. 
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Batshaw, M. L., and Perret, Y. M. Childron with Handicaps ; A Medical 
Printer. Baltimore: Paul H. Brookes Pub. Co., 1981. 

Becker, R. L. Reading-Free Vocational Interest Inventory . ColunJbus: 
Elbern Publications, 1981, 1984. Coisists of the following: one 
Revised Manual, one Occipational Title Lists, and twenty 
Reading-Free Vocational Interest Inventories: M F. 

Beveridge-Wavering, A. Expressiv e Language Rgnediation for the Older 
Elementary Child ; A Curriculum Guide for Syntactic and Semantic 
Develcpnent in the Language of the Learning-Disabled Child . 
Danville, IL: Interstate Printers & Pub., Inc., 1984. 

Bickman, L., and Weatherford, D.L. Evaluating Early Intervention 
Programs for Severely Handicapped Children and Iheir P^lies . 
Austin, TX; PRO-ED, 1986. ' 

Binkard, B. Disabled? Yes . Able? Also, Yes . Minneapolis, MN; A 
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Student 



^•Oat» of YTS. 
Tape Husier_ 
Crc:*tsr Ito/ 



Pt/roose of Vldeotsoe; 



Ccmcetencles Addressed: 



Brief Description of VTR Content (setting, lesson, number of children, etc*): 



Brief Descrioticn of Teacher or Aids Behsvicr: 



S trenath^ /Ccmoetancies Attained: 



Couoetancies Needing Imcrovensnt: 



Plans for Follow-uo: • 



Form 3 

Califocnia State University, Nbrthridge, 18111 Nbrc5hoff St., Nbrthridge, CA 91330 
telephone: (818) 885-2596 

Ann Bisno, Professor, Dept^ of Special Education 

Claire Cavallaro, Associate Professor, Dept* of Special Education 
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Sfof • of Cetifornio 



Memorandum 



To t Students in Early Childhocd/Severely Handicapped Date 
Teacher Training Project 



Claire Cavdllcro 

From t CaKfornia Staf« University^ Northridge 
HmlM^99, Ccsn;#mSo 91330 

Subjectt Evaluation of the Project 



Telephone: A^SS ( ) 



As the end of the semester dnws near, we need to evaluate various 
aspects of the project. The attached questionnaire requests yar feedback re- 
garding your experience in the project this semester. The feedback you pro- 
vide will be used to improve the project. 

Please complete each section of the questionnaire. Your responses 
will be anonymous, so do not write your name on the questionnaire. 



CCrnc 

Attachment 
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STUDENT EVALUATION OF EC/SH GRANT 



Date: 



I. We would like to identify the ways in which this project has affected 
you as an individual and as professional. Please check (v^ all that 
apply, and add items as needed: 

The project provided financial assistance needed to begin a 

credential program. 

The project provided financial assistance needed to begin a 

Master's program. 

The financial assistance provided by the project was an in- 
centive to begin a credential program. 

The financial assistance provided by the project was an in- 
centive to begin a Master's degree. 

The opportunity for professional improvement provided by the 

project was an incentive to begin a credential program. 

The opportunity for professional improvement provided by the 

grant was an incentive to begin a Master's program. 

Other (specify) 
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STUDENT EVALUATION OF EC/SH GRANT 
page 2 



II. Please rate the extent to which each component 
of the project has been of value in helping you 
maximize your effectiveness as a^ teacher. 
(Circle the number which indicates your rating.) 

1) Viewing your own video-tapes. 

2) Viewing video-tapes of other students. 

3) Discussing videotapes with other students. 

4) Discussing video-tapes with course instructor, 

5) Access to resources such as assessment and 
curriculum materials and research r^^ports* 
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Please select (from the list above) the three most valuable aspects of 
the program and list them below, in order of value: 

1. (most valuable) 

2. 

3. 
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STUDENT EVALUATION OF EC/SH GRANT SH 
Page 3 

(A) Please consider each of the procrcm competencies (listed below) and rate 
them in two ways: 

1) The impor t ance of the skill for effectively working with 

severely handicapped students; and, 

2) Your own level of skill in performing the competency on a regular 
basis. 

Competencies ; 

(1) Demonstrates knowledge and ability to use and interpret instruments and 
appropriate assessment techniques for severely handicapped students. 

not important 12 3 4 5 very important 

not skilled 12 3 4 5 very skilled 

(2) Demonstrates ability to design and carry out individualized Integrated 
intervention programs based on assessments, and observations. 

not important 12 3 4 5 very important 

not skilled 12 3 4 5 very skilled 

(3) Demonstrates ability to evaluate and document student objectives, 
not important 12 3 4 5 very important 
not skilled 12 3 4 5 very skilled 

(4) Demonstrates ability to conduct a behavioral analysis based on obi..rvations 
of target behaviors. 

not important 12 3 4 5 very important 

not skilled 12 3 4 5 very skilled 

(5) Demonstrates ability to plan and use appropriate behavior management tech- 
niques on targeted behaviors and document student progress. 

not important 12 3 4 5 very important 

not skilled 1 2 3 4 5 very skilled 

(6) Demonstrates knowledge and ability to use systematic instruction technology 
in implementation of targeted objectives. 

not important 12 3 4 5 very important 
not skilled 12 3 4 5 very skilled 

(7) Demonstrates ability to design and organize appropriate learning environ- 
ments for severely handicapped students. 

not important 12 3 4 5 very important 
not skilled 12 3 4 5 very skilled 
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STUDENT EVALUATION OF EC/3H GRANT 
page 4 



SH 



(8) Deinonstratss knowledge and ability to integrate physical, occupational, and 
speech/language therapy (oral and nonoral) into classroom settings. 

: -^t important 1 2 3 4 5 very important 

not skilled 1 2 3 4 5 very skilled 

(9) Demonstrates knowledge and ability to develop and implement functional skills 
including social interaction skills, leisure, self-help and vocational skills. 

not important 12 3 4 5 very important 

not skilled 12 3 4 5 very skilled 

(10) Demonstrates ability to assist parents or surrogate caretakers to promote 
student development. 

not important 12 3 4 5 very important 
not skilled 12 3 4 5 very skilled 

(11) Demonstrates ability to interact with professionals and other personnel to 
achieve student and program objectives. 

not important 12 3 4 5 very important 
not skilled 12 3 4 5 very skilled 

(12) Demonstrates knowledge and ability to implement stress coping strategies, 
not important 12 3 4 5 very important 

not skilled 12 3 4 5 very skilled 

(13) Please select the three competencies which you feel you need to work on 
most: 

Competencies Rank 



# 

•? 

Please rank order the above vjmpetencies from 1 to 3, with 1 = the skill 
you most nv.ed to work on. 
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STUDENT EVALUATION OF EC/SH GRANT 
page 3 



. (A) Please consider each of the progrcm competencies (listed below) and r?t° 
them in two ways: 

1) The iiuucrtance of the skill for effectively working with 
young naFdi capped children; and, 

2) Your own level of skill in performing the competency on a regular 
basis. 

Competencies : 

(1) Demonstrates knowledge and ability to use and interpret available instru- 
ments and appropriate assessment techniques for infants and young children. 

not important 12 3 4 5 very important 

nuc skilled 12 3 4 5 very skilled 

(2) Demonstrates ability to design and carry out individualized intervention 
programs based on assessments and observations, and document child's 
progress. 

not important 12 3 4 5 very important 
not skilled 12 3 4 5 very skilled 

(3) Demonstrates ability to identify the family's needs as well as the community's 
responses to the young child and family, including knowledge of community 
resources. 

not 'important 12 3 4 5 very important 
not skilled 1 2 3 4 5 very skilled 

(4) Demonstrates the ability to design and organize appropriate learning environ- 
ments for infants and young children. 

not important 12 3 4 5 very important 
not skilled 1 2 3 4 5 very skilled 

(5) Demonstrates knowledge and skills in devising appropriate early childhood 
developmental activities in all areas, with an emphasis on sensori -motor * 
development and with skills in oral and non-oral communication techniques. 

not important 12 3 4 5 very important 

not skilled 12 3 4 5 very skilled 

(6) Demonstrates ability to provide opportunities for choice, problem solving 
and responsibility for learning on the part of the young child. 

not important 12 3 4 5 very important 

not skilled 12 3 4 5 very skilled 
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(7) Demonstrates skill in teaching strategies, specialized handling techniques, 
and developmental activities which capitalize on the strengths of the handi- 
capped child and minimize developmental limitations. 

not important 12 3 4 5 very important 

not skilled 12 3 4 5 very skilled 

(8) Demonstrates the ability to perform task analysis and to use it in the 
le^^ning environment. 

not important 12 3 4 5 very important 

not skilled 1 2 3 5 very skilled 

(9} Demonstrates the ability to assist parents to effectively promote the 
development of the child. 

not important 12 3 4 5 very important 
not skilled 12 3 4 5 very skilled 

(10) Demonstrates an ability to communicate to parents the lEP process, confid- 
entiality requirements, due process procf res, and their responsibilities 
as advocates for their children. 

not important 1 2 3 4 5 very j*mportant 
not skilled 12 3 4 5 very skilled 

(11) Demonstrates those personal qualities considered to be conducive to effec- 
tive functioning in the teacher lole, including displaying effective qual- 
ities which support instr ictional interactions with ch' dren and effective 
qualities which support role-related interactions with adults. 

not important 12 3 4 5 very important 

not skilled 12 3 4 5 very skilled 

(12) Please select the three competencies which you feel you need to work on 
most: 

Competency Rank 



M 



Please rank order the above competencies from 1 to 3, with 1 = the skill 
you most need to work on. 
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III. (B) Please snsv/£r each ques\ion in complete sentences: 



1) Are there any competencies which need to be clarified? (Pie. e refer 
to competencies by number and explain what is not clear.) 



2) Are there any competencies which are not Included on the list, but 
should be? 



3) Additional comments regarding competencies: 
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STUDENT EVALUATIOfi OF EC/SK GRANT 
Page 6 

IV. Please answer each question using complete sentences. 

1) What do ycu believe are the major benefits of using video-tapes in^r;. 
the project? 



2) In what ways could the use of the video-tapes be improved? 



3) What do you believe are the major benefits of this project as a 
whole? 



4) In what ways could the project be improved? 
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STUDENT EVALUATION OF EC/SH GRANT 
Pace 7 



5) Co vou own a video-cassette recorder (VCR)? yes, no. 

If yes, did your participation in this project influence your decision 
"Eo purchase your VCR? yes, no- 

If no, do you plan to purchase a VCR to use for viev/ing your classroom 
Ifpes? yes , no , maybe . 



2) Not including time spent in class (SPED 582), how many times have you 

viewed each of your classroom tapes this semester? times per tape 

(average), total times you viewed tapes outside class. 

Where did you view these tapes? 

at school, u^ino school equipment 

at home 



at a friend's or relative's home 



at the CSUN library 
elsewhere (specify) 



3) Do you p]an to continue to tape your own classroom after your participatio 
in the project has ended? 



Please write any additional comments on the back of this page. 
Thank you for your cooperation. 
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Ertlu^Y CHILDHCCD HANDICAPPED SlJBCC^^ji^l^ PRINCIPAL'S RATING 



Please rate the student's proficiency in each of the following 
areas / on a scale of 1 to '5/ with 1 being not at all proficient and 5 being 
extremenily proficient. ' c 

0-i JJ 4J ^ 

^ C >xC Q) 

(0 0) rH (D y) 

4J u e u w 3 

(0 -H (1) -H -m 

4J O 4J O 

Su X S P 

Q4 (1) Qi C 

1. Assessment (fornal and infernal) 1 ' 2 3 i 5 N 

2. Planning individualized intervention 1 2 3 4 5 N 
prograins 

3. Design and organization of the 1 2 3 4 5 N 
learning environment 

4. Design of early childhood 1 2 3 4 5 N 
developmental activities 

5. Performance aixi use of task ^analysis 1 2 3 4 5 N 

6. Ccmmunication/assistance to parents 1 2 3 4 5 N 

7. Behavior management 1 2 3 4 5 N 

Comments: 
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S2:/E?£LY K?uNDIC-^?ED SlJBZOt^^l^r: r.-vlNCIPAL'S BATING 



Please raze the student's prcficienc/ each of the following 

areas / on a scale of 1 to 5, with 1 being net az all proficient and 5 being 

extremely proficient. ' ^ 

c 



1-4 4J 4J £ 

JJ O E 0 W D 



o 7 J 



O. o ^ u 

1. Assessment 1 2 3 4 5 N 

2. Planning integrated interventions 1 2 3 4 5 N 

3. Nonverbal arc verbal language development 1 2 3 4 5 N 

4. Development of functional skills 1 2 3 4 5 N 

5. Integration of {Siysical therapy and 1 2 3 4 5 N 
occupational therapy prescriptions 

into the classroom setting 

6. Conmunicaticn/assistance to parents 1 2 3 4 5 N 

7. Behavior Mar-acansnt - ' 1 . 2 3 4 5 N 



Ccnments: 



e:/£s (SiCcanE's repckt 



Fhcne 



Address (if different froa envelope) 



School cr Agency V-'nere 



Yoi are Erirplcyed 



Your position title or cescripticn 

Excspticnalities (please circle all that you serve) 

a) Deaf/EH b) Gifted c) Non-cat d) Autistic e) l^ltiole E 
f ) VH g) TVR h) m/LD i) SpeechAanc j) CH " 

Ethinicities (please circle all that you serve) 

a) White b) Elack c) Eisp. d) A=ian e) Ifet-ATver. 

Iteber of pupils cr clients ycu ser/e 

A^e level of ptcils or clients: (please circle) 

a) Infant/Preschool b) Elernentary c) Jr. Ei.ch d) Sr Eich 
e) Fcsc-Seccncary A^jlt 

Type ot service: (please circle) 

a) Rec class b) Adaptive ?E c) Itinerant d) Scec Dav Clas 

e) Residential f ) Speech/Lang c) Resource Frccran h) Recreational 
1) Vocational Ed j) Social Service 

Eave ycu conplezed the Special Education Credential? 



No 



Yes, 



Date 



Have ycu completed your M.A.? 



No 



Yes, 



Date 



293/22 



ERIC 



75 



ECS 



FIELiy-SASED TRAININ3 CP TEStCHESS CF 
EK?Ly CHnTHXD AiJD SEVBEiILY ERNDICappEj} EFJOJICr 



Your response to this questionaire will be kept confidential. 
Please dc ret write your name on this form. 



i. Your current position (e.g. SDC teacher, regular ciass tsach^r, etc.) 



2. Please rare the quality of training you received in the project and your 
self-evaluarion or your cwn level of caroetency in each of the following 



areas: 



Area 


&iality of 


Corpetency 




Training 


Self-Evaluation 




Lcwest Highest 


lowest Highest 




1 2 3 4 5 NA 


1 2 3 4 5 NA 



DeiDnstrates knowledge and 
ability to use and interpret 
ia^truments and arprc^riate 
assessirent techniques for 
infants and ycung diildren 



12345NA 12345NA 



Dencnstrares ability to design 
and carry out individualized 
interventicn programs based cn 
assessments/ observations and 
cSccjnient child's progress 



12345NA 12345NA 



Dencnstrares abilicy to identify 

the family's needs as well as 

the camainity's responses to the 

young diild and family, including 

knowledge of caramnity resources 1 2 3 4 5 NA 



1 2 3 4 5 NA 



Deronstrates ability to design 
and organize appropriate learning 
environments for infants and 
young ciiildren 



12345NA 12345NA 



280/22 
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h. 



Demonstrates knowledge and skills 
in devising apprcpriate early 
childhocd develcpmental activities 
in all areas r with an enmhasis on 
sensori-notor development and with 
skills in oral and non-oral 
oonrounication tedmiqaes 

Demonstrates ability to provide 
opportunities for choice ^ 
problem solving and 
responsibility for learning on 
the part of the young child 

Denonstrates skill in teaching 
strategies, specialized 
handling techniques and 
developmental activities whicii 
capitalize on the strengths 
of the hadica^^^ed child and 
minimize develcpnental 
limitations 

Demonstrates the ability to 
perform task analysis and to 
use it in the learning 
environment 



Quality of 
Training 
Lowest Eiohest 



Gxretency 
Self-Evaluaticn 
Lowest Highest 



i. Dencnstrates the ability to 
assist parents to effectively 
prcmote the development cf 
the child 

j. Denonstrates an ability to 
ccninunicate to parent the 
lEP process, confidentiality 
requirements, due process 
procedures ai>d their 
respcnsibilities as advcates 
for their children 

k. Demonstrates: those personal 
qualities ocn'^idered to fce 
conducive to effective 
functioning in the teacher 
role, including displaying 
effective qualities which 
support instructional inter- 
actions with children and 
effective qualities which 
support role-related inter- 
actions with adults 



1234515^ 12345 M^l 



12345NA 12345NA 



12345 NA. 12345NA 



12345 NA. 12345NA 



12345NA 12345NA 



12345NA 12345NA 



12345NA 12345NA 
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3. vaiat do you think is the grea-est strength of this program? 



4. In what vays could the program be inprcved? 



Additional Canraents: 



Thank you for your cooperation. 

Please mail your (Simmz'S REPCST and ^TXLOH-DP EVALCKTICN to: 

Dr. Qaire Cavallaro 
Department of Special Education 
California State University, ^3orthricce 
18111 Nordhoff Street 
Northridge, CA 91330 

If you have any questions call Dr. Claire Cavallaro at (818) 885-3189. 
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FIZL Zr-SAgap TRAINING CS" TEaCSSRS CF 
EfiRL5f CEmaXD AiD SSJISILY BAIDICAEPED ERQIBCT 



Your response to this questional re will be kept confidential. 
Please do not write your nans on this form. 

1. Your current position (e.g. SDC teacher, regular class teacher, etc.) 



2. Please rate the quality cf training you received in the project and your 
self-evaluation or your own level of cancetency in each of the followinq 
areas: ~ ^ 



Area 


Quality of 


Conpetency 




Training 


Self-Evaluation 




Lowest Highest 


Lowest Highest 




1 2 3 4 5 NA 


1 2 3 4 5 NA 



a. Detcnstrates knowledge and 
ability to use and interpret 
instruments and appropriate 
assessment techniques* for 

srely handicapped students 12345NA 12345NA 

b. Demonstrates ability to desicn 
and carry out individualized'' 
integrated intervention prograns 
based cn assessiients and 

observations 12345 NA 12345 NA 

c. Derrcnstrates ability to evaluate 

and ccojnent student objectives 123451^ 12345NA 

d. Derrcnstrates ability to conduct 
a behavioral analysis based cn 

observation of target behaviors 12345NA 12345NA 

e. Demonstrates ability to plan 
and use appropriate behavior 
management techniques cn 
targeted behaviors and document 

student projres.-s 12345NA 12345NA 
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Area 



Quality of 
Training 
Lcwest Highest 



Caipetency 
Self-Evaluation 
Lowest Eichest 



h. 



DeTOHStrates knowledge and 
ability to use systeratic 
instruction technology in 
irrolenentaticn of targeted 
objectives 

Dencnstrates ability to 
design and organize ^prcpriate 
learning enviraunents for 
severely handicapped students 

Dencnstrates knowledge and 
ability to integrate physical^ 
occupaticxial and speeciylanguage 
ther^y (oral and non-oral) into 
the dassrocm settings 

Dencnstrates knowledge and ability 
to develop and iitplement functional 
skills including social interaction 
skills^ leisure^ self-help and 
vocational skills. 



12345NA 12345NA 



123451R 12345NA 



12345NA 12345tR 



Dencnstrates ability to assist 
parents or surrogate caretakers 
to pronote student develccment 

Dencnstrates ability to interact 
with professionals aiid other 
personnel to achieve student 
and program objectives 

Dencnstrates knowledge and 
ability to iirplernent stress 
coping strategies 



12345NA 12345NA 



12345NA 12345NA 



12345^3A 12345NA 



12345NA 12345NA 
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3. Vtaz CO i'cu think is the greatest strength of this progrsn? 



3 



4. In what wsys ccild the program be iuproved? 



Additional Cctmients: 



lhank you for your cccceration. 

Please mail your GSADOME'S REPCRP and HUXW-OP EVaLOKTION to: 

Dr. Claire Cavallaro 
Departi-rent of Special Education 
California State University, ^ferLhridge 
18111 Nsrdhcff Street 
Northridge, CA 91330 

If ycii have any questions call Dr. Claire Cavallaro at (818) 885-3189. 
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APPENDIX D 

SUMMARY CF CCMMENTbi BY 
STODENIS, (S^ADOMES AND PRINCIPALS 
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Sumnary of Student Conmsnts fran Questionnaire. 



NCKEER OF CCMffiNTS 
KH SH 



MAJOR BENEFITS OF yiDBOTAPING : 



1) lb watch/ evaluate and iirprove 
own teaching. 

2) View own classroom sitw-. ion 
students r activities r etc 

3) reedbadc for instru^^-or and/or 
peers on teadiing. 

4) See other classrocins; get ideai 
from others* tapes. 

5) Helpful for assessment and 
observation of students. 

6) Disev:iss ideas for iirorcvement 
with class. 
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Sumtrary of Student Corroents for Questicnnaire 



COMMENT £CH SH 



WAYS T5E DSE CT; VIDEDaaPES 
CODID BE 

1) MDre professional, cr^'^tent/ organized 4 6 
technicians to make \ ♦L^)es. 

2) Share tapes as a groip more often. o 1 

3) View all t^^es on same coinpetency 0 1 
at once. 

4) >tore one-on-one discussiai anfi 1 i 
evaluation with instructor. 

5) Allow U5i to film ourselves. 1 i 

6) More frequent videotaping. 1 i 

7) Cdntinue the open discussiai of the 2 0 
wideotaoes . 

8) Ihe tapes could be Liproved if they ' 0 i 
were more realistic. 

9) More timely viewing of t^^es by instructor 0 1 
(before the next tc5)ing) so that 

recd^mendaticns can be carried out and 
errors not rroeated. 

10) Have camera for each school teacher. 0 1 

11) Choose specific lessens so everything 0 1 
instructor wants to see is covered. 

12) Copies made for cur use later on. 1 o 

13) I felt n*jre ccmfortable this 1 o 
SCTster sharing then each week with 

a small group. 

14) Make the videotaping less cbvicxis. 0 1 



15) Keep the videotapes. 2 



0 
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Summary of Student Cormsnts f ran Questionnaire 



KGKEER CF CXWMENTS 

0Q^WE^7IS Eca sh 



KfiJCH EE2^EFITS OF THE FBDJECH 
AS A WH3LE ; 

1) To inprove teadiing skills nelp us as 4 3 
educators r self-inprovement. 

2) Itorovement in classrocm program {for 2 2 
one student or in general) or cortpletion 

of specific classrocm projects. 

3) Instructor's help and adviserent. 1 3 

4) Pforking with others and receiving 1 6 
feedback and ideas. 

5) Seeing ^t is done in other cli croons. 1 1 

6) Review assessments and iirpleientation 0 1 
procedures. 

7) Learning that "I found cut I didn't know ' l 1 
as much as I thought I did"^ and learning 

from it, self-critiques of videotapes. 

8) Cie project was geared to my classrocm. 0 i 

9) Hie assessment assignment. 0 1 

10) Develop more concern for students. 1 0 

11) Financial support. 1 q 

12) Casual r supportive environment s^-ts the 0 1 
tone for growth. 

13) Enhancing ny self-confida.ce. 0 1 

14) Videotapes. 1 q 

15) Individual and group growth. 1 0 
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Simxary of Stucer;*: Carrents frcn Questionnaire 



OCMKENT 



NLMHER CF CXl^MENTS 



ECB. SH 



WAYS T3E FRQJBCT dXlLD ^ IMF50VED ; 

1) Better organization, efficiency. 2 2 

2) More viewing time and discussiai with 1 3 
instructor and class, more clinic tune. 

3) Better organization overall. 2 1 

4) Clearer definition and e:<planation of 2 2 
projects and assignments.* 

5) fSore individualized attention from 0 1 
instructor. 

6) Kara visits by instructors to schools. 0 2 

7) Don't rove rocns every week. 1 o 

.8) Concentrate on specific ccmoetencies 0 2 

rather than a booklet full.* 

9) lesr- woLk,. less repetitious wrk, 2 2 

less paperwork. 

10) Return to the original idea where we 10 
decided what ccrrcetencies to work on 

and v*at was best for our program. 

11) Better technicians. 2 2 

12) Visits by students to other classroans. 1 0 
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Sirmsry cf Student Coanents fran Questionnaire 

ADDinCKftL OCMMENTS ; 

- too mich work 

- wculc like to have seen nore 

of each persois' t^ at the end. 

- enjoyed watching my tapes. 

- great project - keep the incaiey cooing! 

- !Ihank you. 

- I^enjoyed the course and the people - I will 
miss everyone. 
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BCH 

The professors were ad^table, current ei>rl full of useful 
information. 

I enjoyed being in this Grant program. It was a great way to see 
other programs at other schools! lUiank you! 

I can honestly look bade and say that I really i^'xmed a number of 
things vMch inturn^ I feel^ has made ire a better teacher. 
Dianksi 

I have learned a great deal fran the teachers and through the 
program. 



SH 

Great class! Great teacher! 

I enjoyed this class so nuch! It was so helpful to have our 

teacher and dassnates share our experience and offer help^ advise 

and praise. 

I enjoyed the class. 

Ann Bisno is a fantastic teacher. 

I am very grateful for having been part of this project! Now that 
I have caroleted most of my SH requirements^ I realize that this 
was one of the best classes I attended! 

Ihp program was nost helpful for me. Ihe skills learned in the SB 
grant project are used often in the classroom. 
I ne^;er would have gone back to school without this program to 
give me the boost I needed. I learned more during this training 
than during ny student teaching days. I appreciate the 
opportunity very much. 



88 



Ohis teaciiers' students were LH and seriously emotionally 
disturbed. Diereforer they were much hid^.er functioning than the 
"typical" SH student. Iheir program was mainly behavioral and 
academicr not functicxial skills. 

Althcu^ familiar with the use of formal assessments, students had 
difficulty interpreting the data, especially regarding the 
processiOT reguixred to complete the test itens. 
Dccellent training program. 
CXitstanding training program. 

I think you have an outstanding program I can see the difference 
it's made in the teacher's class. 

Biis candidate is outstanding in all respects. Wbuld be very 
valuable as a role model for others. 
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A??EM)IX E 





The CEC 
640i Annual 
Convention 

New Orieaas. Looisianz 
March 31-ApriI 4, 19Si/ 



The Council for 
Exceptional ChUdren 

91 



Session Lesdtr: JoAint St:?. Prcgrazr 
Coor£i:u», Gauway Haust Scctrv: Ado- 
Itsctat Inisiij Ctsrer for the Autistic 
Delu, rriusz Coiuzibia. 



F54 



Camp We All, Exception- All: A 
6-Week Day Camp for Autistic 
Children 

A prtttatatioa and discussion of the initial 
planning and iaplemenurion of a most sue- 
ctsifol suaner caap for auustic children 
will bt given. Slide presentation and hand* 
outs will be included. 

Stssion Lesder: Lorraine A. Allen, Ca=p 
Creator and Coordinator. And<5rsonEles«n- 
tar7 Schools, Eooston* TX. 

Prts^nter: Harriet Goldstein, Casp Birec- 
tor, Eoustcn Independent School Dis^ict, TX. 
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3.-0<M:30p.a. 



Boom 13 
Convention Center 



Facilitating School Success 
Among Handicapped 
Preschoolers by Enhancing 
Task Persistence 

The Deparsnent of Education funded a 3- 
year project to investigate both the level of 
task persisunce asong handicapocd and 
ficsliiscicapped preschoolers and to identifv 
wavs to he^ teachers enhance ^ildren's task 
persistence. This presentation will include 
tha fbllcwing elements: a ^scasion of the 
conceptual basis of the prefect, a description 
of the research resulu from all 3 years, and 
m demonstration of the training suterfals 
along with information about their efficac/ 
in fostering preschool children's "iik persis- 
tence. 

5«si£oaI«c<f«r: Lawrence J. Johnson, Assis- 
tant Professor of Special Education* Univer- 
aigr of Illinois, Champaign. 

Presenters: Overview of Project and 
Research Findings* Lawrence J. Johnson* 
Session Leader. Descripdoa of Interven- 
tion* Tsivia S. Cohen* Educational Spedal- 
i»t. University of Illinois, Champaign. 
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3:00-4:30 p.m. 



Room 2 
Convention Center 



Parents' Self-Esteem: Impact 
on the Special Needs Chad 

^ professionals will discuss the 
role th.s parenu' self-esteem plays in the evo- 
^utton of the exceptional chUd's self-image, 
rtactocal methods for implementing change 

r[Ir«^^*?^°^ " ^« 0^ the 
txunded family, the school* and avaiUble 
•upportsysu v. 



O 38 
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Stssian Leaur: Ann D. Wis, Charitv Eos- 
pital School of Nursing, New Orltana. LA. 

Preserver: Barbara Myers Temkin, Client 
Ser.-ices Coordinator, Epilepsj' Ccundl of 
Scu±e£St Louisiana. New Orleans. 



Eocm22 
Convention Center 
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Conmunity-Based Training 
and Em7loynient Model for 
Individuals witb Handicaps in 
the Public Schools 

As highlighted in this session, research rjr* 
rentiv shows that school curriculum for indi- 
Tidualr* 7i*ith severe handicaps does not ade- 
quau*.7 prepare them for postschool employ- 
ment. Ccmmunity-hased curriculum and 
vocational training allows these students to 
mri^Tf their independence and increase 
the likelihood that postschool employment 
will occur. 

S«s£aai<c£er:Le* West, Community Skills 
Trainer, Je5erson Parish Fahiic Schools, 
Metairie, LA. 

PreserJm: Community-Based Ctnrricu- 
lam, Lee West, Session Leader. Adaptive 
Materials and Devices for Community 
Training, Vcrgne Goodall, Community Skills 
Trainer, Jefferson Parish Puhlic Schools, 
Metairie, LA. Enclave Model of Voca- 
tional Training, Lisa Weld:, Woric Study 
Spec'alist, Jefferson Par^h Fuhlic Schools, 
Met^-jie, LA. Trainer Advocate Model of 
VocatJonal Training, Michelle Galjour, 
Work Study Specialist, JeSerson Parish 
Publit Schools, Metairie, LA. Administra- 
tive Concerns: Funding and liability, 
Barbara Speigel, Director, Vocational Ser- 
vice: ^r Handicapped Students, Jefferson 
Parish Public Schrols, Metairie, LA. Liter- 
mtxire Review^^ommuniiy-Based Cur- 
riculum and Vocmdonal Training, Wil- 
liam Sharpton^ Associate Professor of Spe- 
cial Education, University of Xew Orleans, 
Lake£^nt,LA. 
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Boom 5 
Convention Center 



Advocating for Your Child: A 
Rural Perspective 

This session is directed to parenu, teachers/ 
and administra&}n who art interested in 
providing appropriate servic. " for children. 
Advocating \t specific issues will addiess 
ass es s men t, placement, transporucon, aides, 
summer school and extended year program- 
ming, and suspension/'expulsioo. Strategies 
will be presented on using the stafing pro- 
cess, appeal process, and local media ^ your 
advanuge. In addition, ciscussi'^n wul take 
place about the hidden advantage oflliving 
in a rural setting. \ 

Session Leader: Ann Abramson, Parencand 
Shelter and Detention Teacher, Hearttand 
Area Education Agency, Indianola,L\. \ 



F59 

3:00-4:20 p.m. 



Rcom9 
Conveatica Center 



Room 23 
Convention Center 



HandicappedOTonhandicapped 
Twin Pairs and Siblings 

Emotional, behavioral, a:*d psychological 
adjustments of the nochandicappec and 
ha Ticapped twins/sfolings will be ciplored- 
Research and findings in both Virginia and 
British Columbia will be printed. 

Session Ltcder: Allen G. Sandler, Asrlstant 
Professor, Old Dominion Univerxitv, Nor- 
folk, VA. 

Presenters: Donna LaFratta, Teacher, Vir- 
ginia Beach Public School System, VA; and 
Lily Dyson, Doctoral Student, Victoria, Brit- 
ish Columbia. 
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Pux3m26 
Convention Center 



bindings from a Research 
Integration of the State of the 
Art and the State of Practice in 
Special Education 

Ihis session will Lipili^t the major find- 
ings from this prqject's work regarding the 
four following topic arear deaf education, 
d iajp i oti s and education cT emotionally dis- 
turbed sadeats, researci and pracnce related 
to handicapped in^ts, and visually handi- 
capped education* A major focus of disc^is- 
sion wiH be the implications these works hold 
for future researcn ^^-^ development agen- 
das aimed at improving special education 
practice and policy. 

Session CoUcders: Margaret C, Wang, 
Le e m iT^ g Besources and Development Cen- 
ter, Universior of Pittsburg PA; and May- 
nard Heynol^, Professor of Spedal Edu^- 
tioUt University of Minnesota, Minneapolis. 

PrtsenUrs: Deaf Education. £. Rosa StT:xl* 
less, Hochester Institute of Technciogy, NY. 
Research and Practice Related to Hand- 
icapped Infants, Vema Hart. Cniversicy of 
Htubu:^ Pi,jListt«5r*"tt2S«ic^ped 
EducatiofirGeraidine T. Scmoil, Unirersky 
of^^icmgan, .Ann Arbor. >^ 
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Convenuon Center 
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The Development of State-of- 
the- Art Teaching Competencies 
in Instructicnal Settings 

A major area of concerti in developing excel- 
lence in the education of severely handi- 
capped pupils is development of stat4H3f-the- 
art teaching competencies in personnel cur- 
rently serving this population. This session 
^dcis^:" racoe^eflfeci'veiD.iovativemodel 
of individualizing the improvement of the 
teaching performance of teachers of severely 
handicapped studenU through the use of vid- 
eotape of a classroom program and teacher- 
pupil interaction. 

^k Session Leaden Ann R. Bisno, Department 
\pf Special Education, California State Uni- 
Versity. Northridge. j 



CIO "Deaf Students' Expectancies of Teachers" Sderxe Ncnh 144 

Ray L Jones, Director of National Center on Deafness, Moderator 
Panel of Deaf College Stidsnts 

Cll "A Look at the California CredentialLig Prcgranr/' Reseda Room 

Presentation on how to acqiure a Califcmia basic teaching credential, 

Linda DePew, Assistant Director, Credential Preparation Office, CSUN 

C12 "Developing Creative Children: Process and Theor/' Science South 117 

DoreenNejon, President/Director, The Center f.^r City Buildmg, Educational Programs, 



"Santa'JvIonica 



XI»13 "Effective Models of Teaching Severely 
Handicapped Children" 
Ann Bisno, As£ 



Science North 142 
Professor, Department of Special Education, CSUN, Moderator 



Panel of Classroom Teachers 

C14 "Middle School OrganSiHorT Science North 148 

Panel of Administrators from Las Virgines School District 

C-13 "Parents and Reading: Kow To Develop An Effective 

Reading Program With Your Children" Granada Room 

Care lyn Burch, Integration Instruction Advisor for Secondary Schools, Region lAUSD 



2:45 P.M. - 3:45 P.M. 



SECONT) GEN'ERAL SESSION 



Northridge Cente: 



PRESENTATIONS OF AWARDS AND SCHOLARSHIPS - Carolyn Ellner, Dean, 

School of Education. CSUN 



SCHOOL OF EDT ICATION 

Award for Outstanding Service to Education - Bemics Medinnis 

ELENENTARY EDUCATION DEPARTMENT 

Ruth Roche Memorial Scholarships - Amy Tuls Jensen 

Teruko Nakawatase 
Delta Kappa Gamma Society International 
XI Chapter of Chi State Scholarship - Susan Nunn 
Leadership and Service Awards - Julie Sisson 

Helen Coblenz 
Outstanding \tA, Thesis Award - Lillian A, Oliver 



EDUCATIONAL PSYCHOLOGY DEPARTMENT 

Outstanding Scholarship in Counseling - Natanya Patti 
Outstanding Scholarship in School Psychology - Sydney Blake 

SOCL\L AND PHILOSOPHICAL FOUNDATIONS DEPARTMENT 
Outstanding Student Award - Consue? Urrutia 




1 2th Annual TASH Conference 



Tre Boston Perk Rcza 
Hote! & Towers 




Drawing courtesy Martha Perske 
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1:00 • 2:45 p^, Georgian Room 
School Age 



Supporting Carer^vir.g FamOies: Concepts end practice. 
Prt sentera: Agosra, John M. 

Educating Students with Multi Handicaps in a Public 
Scnool Setting. Presenters: Andos, Sandra: Keel. Patricia. 
VtiUzing the Partial Participation Concept and Creative 
Accptaf^ns to Teach Commumty/Leisure Skills to 
Students with Moderate to Profound Mental Retardation 
mth Severe Physical DisabiUtUs. Presen:ers: Banks. 
Ronald A^- Lewis. A. Patrice. 

Special Sitters Project- ImpUmenting a training and 
referral system in any community. Presenters: Beebe. 
Renee; Edgar. Eugene. 

Task Dimensions Affecting Response Generalizat:on 
Presenters: Berg, Vead^Wacker. Dav?d. 



Helping Teachers Achieve State of-tht-Arz CompetencuT) 



Effective Strategies for Integrating Prt-Adolescent 
StJ^nts with Multiple Handicaps u:ith Tneir Peers in 
Public SenooL Presenterr. Borsic, Marianne; Cardarelli, 
CaroL 

Twie fi)r aNtw A.dap^v Bthcvior Instrument for Children 
Who ^ Sigmf^tly Handieapptd. Presenters: Boyd, 
vneryL 

Diagnosis and Treatment of Feeding ProbUms: A team 
approach. Presenters: Brenner. Jams L; Huegel, Carot 
Monroy. Angela; Psnner. Kandace. 

Helping FairUUes with Evaluation, Goal Setrlng, and 
Monitoring Using Microcomputers. Presenters: Brcucr, 
Anne; Garcaer. James, 

A Broad, Field-based Competency Model- Preparing 
teachers of students with severe hancicaos in the rural 
west. Presenters: Cadez, Mary; Agran, Martin. 

Involving Hispanic Parents in the Intervention of Children. 
Presenters: Correa, Vivian U Sflbersian, Roseazme. 

The Effects of Teaching Bilingual/Bicultural Populations 
witfi lioderctz to Severe Handicaps in English 
Only/Spanisu Only/Spanish and En^ilish. Presenters: 
lozran. Elva. 

STEP: Special Teachers Education Program. Presenters: 
Diuchinsky. Sandra; Kaplan, Kim. 

The Ml Herman Curriculum: A curriculum by teachers for 
teachers. Presenters: Elliott, Sandra. 

Designing a Cooking Program forNon and Beginning 
Readers. Presenters: Furino-BIeier, Diane; Zatta, Mary. 

How To Use A Comprehensive Respite Care Train Trainers 

Cerri;y Respite Providers, Presenters: Gibson, 
Beth; Calkms, Cart Sanddal, Nels. 

Relaxation: A self-control procedure for children with severe 
hthavtcral disorders. Presenters; Groden, June; Scott, 
Jennifer. 

Therapeutic Adventure Programming for Persons with 
Disabilities. Presenters: Gross, Debbie; Gordon, Peter. 
The Use of Teacher Written High Interest Stories and the 
Key Word Approach for Teaching Reading Skills. 
?T^m^n^ar ^: Hessinger. Anne. 



Fzrenz SuppoK Inject: Developing parent information ar^ 
suppcK s^rjices. Presenters: Lewis, Pafalda: Towne, Pamela. 

Repeated Assessment ofBehavioial Characteristics of Persons] 
Who Are Profoundly Mentally Retar&>d. Presents: Lyon. 
Mary Lou. 

The Concerns ofSibl^gs: Results of a questionnaire 
Presenters: MaDette, Barbara. 

pie rarrJly and the Child' A system model for compnhensionA 
intervention and behavioral change. Presenters: y.aranson. 
Scott- Hanson, John; Martinson. Cath>-; Thcrsen. Dennis. 

Strategies for Facilitating Communication and Langauge 
Development: An instructional program for parents, 
parcprofessioncls and direct care staff. Presenter McLean, 
James E; Snyder-McLean, Lee. 

Picture Your Blissymbols: A creative instructional approach 
to functional use ofBlissymbolics. Presenters: McXauj^hton, 
Shirley; Sanscne, Susan: Wanick, Anne. 

Success of Undergraduate Training in the Area ofC tere 
Multiple Handicaps: A five year look. Presenters: McNemey, 
Colleen: Aloia. Grecoiy; Banks, Kelly; RocheUe, Nei 
Shufneld Debra. 

Ad ap t at ions for Promnting Effective Errorless Programming. 
Presenter?: Mulhauser, Miry Beth; Gent, Pamela. 

Hip Angle and Upper Extremity Movement Time in Children 
with Cerebral Palsy. Presenters: Nwaobi, Olunwa >L 

Students with Deger^erative Disordeis: Issues in instruction 
and fjmUy faction. Presenters: Orelove, Fred; 
OT)oni.3lOTooIe, Susan: Smith, Anne. 

Developing Communication Skills in Persons who Are 
Profoundly Mentally Handicapped: An interdisrlplincry 
approach. Presenters: Penner, Kandace ,rL; Brenner, Janis: 
Gets, LispbetL 

A Technical Assistance Program to Prepare Teachers & 
Administrative Personnel to Direct and Improve the 
Perforrr^jce ofParaprofessiorud Personnel. Presenters: 
Pickett, Anna Loo. 

Parents as Turnkey Trainers: A home interjention program 
for parents. Presenters: PoHrstok, Susan. 

Curriculum Development Process in Oral CommurJcation in . 
SchooMged Persons. Presenters: Ruth. Bonnie; Snel MsLria. 

An Individualized Adapted Aquatics Progra m for Persons 
with Disabilities. Presenters: Scraba, Paula J. 

Volunteers for Families: A program to train volunteers within 
rural communities to advocate for, coordinate, and provide 
services to ir^viducls with severe handicaps and their 
families Presenters: Seaver>Reid, Maiy EUen: Spaulding. 

Peggy. 

Auditory Prompting: A strategy to increase independence. 
Presenters: Sharpton, William: Abajlan, John; Alberto, Paut 
Briggs, Anita. 

The State ofth. \rt of Group Instruction. Presenters: Spic«el-| 
McGiU, Phyllis ' \ 

The Use of Vol ceers in the Classroom: Ten years of 
experience. Presenters: Toews, Jane. 

The^ Prompting Hierarchy : Verbal cues, models, and physical 
assistance • Four Studies, Presenters: Vogelsberg, R. Tinun. 
Augmentative Communication: A practical look at its 
application. Presenters: Walker, Sandra. 
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V^::SZ>y. - (Ccr.ti.iuftd) 


1:00 - 2:50 p. a. 
$4 


state of the Art Prccrarsinc 
for Seriously Eehavicr Dis- 
ordered Adolescents 

•A behavior nanagenent procran 
utilized at a public school located 
cn the grounds of a zaental health 
facility in Southern I^^incis 
designed to serve both dentally 
ill and serio'usly behavior cisorder- 
j — -ed^^lescents will-be-descr-ibed-. 


Jin Seiinger 
Principal, Tri-Ccunty 

Education Center 
Anna, Illinois 

Cheryl Kiburz 
Liaison Teacher 
Tri-County Education Center 
Anna, Illinois 

Dr. Sidney Miller 

Southern Illinois University 

Carbcndale, Illinois 

■ 


AzQQ • 3:50 p.n. 

/ *^ 
/ FIR 


Ccssetencies in Treiin-^ic 
Teachers to work witn Severely 
Eandicapced Pupils 

A model of irsroving the quality of 
the education of severely' handicapped 
peils by individualizing the up- 
dating of teacher ccsrete' cies 
using peer and self analysis of 
their videotapes is desicnstrated. 


Ann Bisno, Professor \ 
Dept. cf Special Education. 
Monterey Eall, Rn. 218 \ 
California Scate University 
Northridre / 
18111 Ncrdhoff St. / 
Northridce, CA 91230 / 


3:00 - 3:50 p. a. 
BIPjCH 


A Mccel'^or *I=le=ientation of 
Surfer Enrichr^t Programs for 
Elsrsentary Ace Able Persons 

Participants wi'l learn how to 
irplerient a suraer enrichment 
program for able learners. Steps, 
procedures and activities used 
successfully for sixteen years 
will be presented. 


Jevra Bashey 

Sijper-ziscr of Special Ser'/icss 
3elle-/ue Schools 
310 - 102nd Avenue, N.E. 
Bellevue, 9SC04 

Jan Zuber 

Teacher Gifted - Sler.entary 
Belle viie Public Schools 
Bellevue, WA 9S004 


3:00 - 3:50 p. a. 
#7 

JUNI?Ea 

o 

: ERIC 


Transitioning Special Education 
Students: The TKANS-CCM 
Model 

TPANS-CCM is a conprehensive system 
from preschool throughout postsecond- 
azV/ j^erving 19 zrural school districts 
in southeastern Washington. 
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Mel Mangun 

Director of Special Education 
Education Service Dist. #123 
705 W. Rose 

Walla Walla, WA 99362 
Jana Kubbs 

Tretnsition Coordinator 
Educational Service Dist. #123 
Walla Walla f WA 99362 



FRIDAY MORNING. Ncve.-bsr 15 , 1 935 (cont'd) 



9:10-10:10 i-a AN ACTIVITY APPROACH TO TEACHING PROSPECTIVE TEACHERS ABOUT 

BEECH B HAINSTR£;;-;iNG 

Presented by: Ellen R. Browning and Arlene Barry (University 

of Wiscc-nsin-Msdison) 
Moderated by: Sharon Kealy (Montgomery County Public Schools, 
Maryland) 

V(Lic'iiy:iicii oi aji c.ctivi;tij-0''Uziitzd coatic iizccxpofiztuig Iztt- 
a-.c, ACJiiir^i, cuvi tiic czidLovls^usZ zouipr.ejvt, coapizd icUh 

tyui'M'.a pfxipccUvt izadizu on iixz Jb'Jtzofjm^n oi ipeci^ 
dUZilZii; ciiiZiixz oi Izc^tuxz m&tZA^azZi , KZchZu activiZizJt , 



9:10-10:40 am 
POPLAR 



TRA.NSITION' SERVICE PROGRAMMING AND PERSOfiiJEL PREPARATION: 

CHALLENGE FOR THE SO's (A PANEL PRESENTATION) 

Chaired^ by: Joyce K. Beam (Charles County Board of Education, 
Maryland) and Robert N. lenacone (George Washington Univer- 
sity), with Par^ela Leconte, Gail Dupree, and Dofsey Hilten- 
brand (George Washington University) 

Moderated by: " Anne Rocene Bork (High School Teacher Consultant, 
Vancouver, Washington) 



Rev-c«tf oi dsjtx 6u.pfo.ituft2 'nzzd io.x tizniiXZon iziviczi; 
v^eztf oi p-icgfian coaponziits ioA iacilUcutuzg t!iz -fuoti-ct 
iziiool to ddutt ILiz; ipzslilz izAvicz dzZivzrXij i>t\ctzgizi> io\ 
t'-JUMLtisr, p.tcs-'Lrrj; o\3WJi^<3 oi modzl p.-jsjzcjt hi ClisvUz^ Couivtij, 



OVVL- 



i-J(iiyv£: 



9:10-10:40 am 
CHESTNUT 



TEACHER COMPETENCY DEVELOPMENT THROUGH THE USE OF VIDEOTAPES , 
Presented by: Ann Bisno and Claire Cavallaro (California State 

University-Northridce) 
Moderated by: Canrien lannacconne (State University Colleae, 

Buffalo) 

Vzs 

vidz 
and _ 

end zvdiicjtbJZ (iota. 




9:10-9:40 am IzO POLITICAL ACTIOM WcTW(?R.< iMzTim. VxaUding: Sat&mz Mat- 

HICKORY kzAAz [Ui'Jujtuit'j oi SouXJi Mabama) and Hcittj Aicrtoticn [Uni- 

vcti^j oi .tiznta.zhy] 



ERIC 



